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______________________________________________________________________ 
Introduction  

 
ÒExperience is the best teacher.Ó In reassessing our elementary would language program after its first 
year of implementation, several conclusions can be drawn. In the plus column: the program was 
extremely well received by students, faculty, and community. Students looked forward to classes, 
eager to learn and participate. Classroom teachers were extremely helpful in reinforcing lessons. They 
were able to integrate language learning into the study of different countries and cultures, including 
relevant reading selections and social studies lessons. In addition, they willingly participated in the 
studentsÕ lessons and promoted the practice of material between classes. Just as important, parents 
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became effective advocates of the program. They responded positively to the quarterly newsletters sent 
home with their youngsters and were strongly inclined to continue the learning at home, supporting the 
program with computer software, song cassettes, and story books for their youngsters. Many of them 
related anecdotes of learning the language along with their children by utilizing several of the 
suggestions made in the introductory brochure sent home with each child in September as part of the 
programÕs home-school connection. 
 
In the minus column: teaching more than one language in the course of a year was confusing for 
youngsters. Students just acquiring a level of comfort in one world language had difficulty making a 
smooth transition to a second one midway through the year. As could be expected, there was some 
interference from the language presented in the first semester, resulting in a mix up of pronunciation 
and vocabulary. As a result, students were exposed to a lot, but mastered little. In addition, classes 
scheduled for 25-30 minutes once a week fell short of the recommended 75 minutes of instruction 
advocated by experts in the field of language acquisition (Rosenbusch). Such limited exposure required 
a significant amount of re-teaching during each scheduled class, thus limiting studentsÕ ability to retain 
and master vocabulary and structures in the allotted 20-week period. 
 
Some aspects of this curriculum will not change, most notably among them, our rationale for 
introducing world language study in the primary grades. To reiterate, there are many benefits to an 
expanded course study: 
 

¥ Higher achievement levels inherent in a longer sequence of instruction 
¥ The development of a global attitude in our youngsters 
¥ The enhancement of general cognitive skills 
¥ The enrichment of general communication skills 

_______________________________________________________ 
Introduction ( Continued) 
 
These curriculum revisions are intended to address the difficulties experienced this past year, while 
capitalizing on and refining the programÕs successes. We have also taken into account the finished 
New Jersey State Frameworks for World Language, ACTFL (American Council of Teachers of 
Foreign Language) Guidelines and additional research. Modifications will include: restructuring the 
elementary program to offer Spanish to students in grades 2, 3, and 4, and 5. This change will allow 
students to develop a fluency and familiarity with a single word.  
 
It was thought that Spanish should be the first world language in which students receive instruction 
because of its prevalence in American culture. Most students already have at least some familiarity 
with Hispanic culture as it is expressed within the United States. With the freshly minted term, 
Generation ! (Newsweek, July 12, 1999), Latinos are being recognized as the fastest growing and most 
influential minority in the United States today. Hispanic culture and language have already entered, at 
least in part, into the fabric of most AmericansÕ everyday experiences. In addition, the phonetics of 
Spanish pronunciation and spelling are often easier for young learners to grasp, making the integration 
of listening, speaking, reading and writing skills an easier and less frustrating task for them.  
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Once again, each course will encompass primarily the areas of aural/oral communication and cultural 
awareness with a lesser emphasis on limited reading and writing experiences. 
 
The course of study is flexible to allow for different teaching and learning styles, as well as different 
levels of competency among students. A variety of techniques including Total Physical Response, 
cooperative learning, games, music, art projects, and role-playing can be employed as ways of 
inspiring studentsÕ interest and holding their attention. By spiraling topics, vocabulary, and structures, 
our goal is to develop and reinforce the communication skills necessary to produce and receive 
understandable messages. Such a program would help prepare the districtÕs children for the 
increasingly complex world in which they live and would give them tools to handle new challenges. 
 
 
 
 
 
 
 
__________________________________________________________________________________ 
Aural/Oral Goals 
 
The development of listening and speaking skills will continue to be the basis of the elementary 
program. Studies indicate that second language acquisition before the age of 10 presents the widest 
window of opportunity for mastery (Curtain). Young students learning a second language at their most 
receptive and are more likely to develop the ability to speak without a foreign (i.e. American) accent. 
In this language program, material will be introduced, reinforced, and expanded as students progress 
from one grade to another. Comparisons will be made between the sounds, intonation patterns, and 
syntax of English and Spanish. Over the three and a half-year course of the program, students will have 
opportunities to participate in brief conversational exchanges on familiar topics using simple 
sentences. They will also be asked to comprehend spoken language in the form of directions, 
commands, questions, structured conversations and simple narrative descriptions. As students progress 
toward fluency, interdisciplinary projects and strategies combining language proficiencies, cultural 
knowledge, cooperative learning techniques, and higher level thinking skills can be incorporated into 
the program as ways of integrating world language study into other aspects of the studentsÕ learning 
experiences. (See New Jersey World Language Curriculum Framework for suggestions of possible 
learning scenarios). 
 
At the second grade level, students will work toward developing skills necessary to: 
 

¥ Greet others and respond to greetings. 
¥ Make simple declarative sentences. 
¥ Ask and respond to yes/no questions. 
¥ Respond to simple commands. 

 
At the third grade level, students will have an opportunity to work on improving the aural/oral skills 
introduced in Grade 2. They will also work toward developing the skills to: 
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¥ Provide and obtain specific information. 
¥ Describe people and objects. 
¥ Talk about likes and dislikes. 
¥ Comprehend more complex statements and commands. 

 
Again, at the fourth grade level, skills presented in previous years will be reinforced and reviewed. 
Material will then be expanded to allow students to: 
 

¥ Create longer and more complex sentences. 
¥ Utilize a wider range of adjectives and adverbs. 
¥ Create and understand short stories and dialogues. 

 
A more detailed listing of topics follows:  
 
__________________________________________________________________________________ 
Aural/Oral Goals (Continued) 
 
Grade 2 Ð Spanish 
 
1. Spanish names given to all children 
 
2. Greetings and Farewells 
 
3. Numbers 1 Ð 10 
 
4. Likes and dislikes 
 
5. Common objects 
 
6. Simple present tense verbs 
 
Grade 3 Ð Spanish 
A review of all of the following plusÉ 
 
1. Colors 
 
2. Numbers 10 Ð 20 
 
3. Foods 
 
4. Places 
 
5. Prepositions 
 
6. Yes/No Questions 
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Grade 4 Ð Spanish 
A review of all of the preceding plusÉ 
 
1. Descriptive adjectives 
 
2. Adverbs 
 
3. Interrogatives 
 
4. Negation 
 
5. Clothes 
 
 
______________________________________________________________________ 
Aural/Oral Goals (Continued) 
 
 
Grade 5 Ð Spanish 
A review of material introduced in the previous three years of study plusÉ 
 
1. Possessives 
 
2. Singular and plural verb conjugations 
 
3. Household objects 
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______________________________________________________________________ 
Cultural Awareness 
 
Culture is essentially the way in which groups of people interpret the world around them and solve 
problems. It exists on several levels, with the surface level being the most observable. Here, culture 
consists of things that can be easily perceived, such as historical monuments, music, art, and food. 
Below the surface is a series of norms and values taught and passed down from one generation to the 
next. At its core, culture is implicit. It deals with a societyÕs coping skills when faced with everyday 
routines and daily life problems. Although rarely discussed, this is the aspect of culture that gives and 
individual the greatest understanding and appreciation of the differences between cultures. 
 
While culture forms the basis of most of a societyÕs actions, it is not until people find themselves 
examining other cultures that they begin to examine their own. That is when they take the opportunity 
to look beneath its surface level. In looking at the observable aspects of the culture of the Spanish-
speaking world, the emphasis of this program will be on the comparison of and the contrast between 
another culture and the studentsÕ own. In this way, students will be able to create their own systems of 
analyzing culture and at the same time find out more about their own Ð possibly something they had 
not realized before. 
 
In this program, activities will focus onÉ 
 

¥ Encouraging curiosity. 
¥ Developing empathy for other people. 
¥ Respecting other ways of doing things. 
¥ Looking for similarities as well as differences. 
¥ Understanding that the value of words may differ between cultures. 
¥ Developing an awareness of oneÕs own culture. 
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______________________________________________________________________ 
Cultural Awareness (Continued)  
 
Techniques used to present cultural information may include: direct instruction, Venn diagrams, hands-
on activities and projects, sing-alongs, games, and Internet research. Interdisciplinary connections 
involving the existing elementary art, social studies, language arts and computer programs are 
desirable and highly likely. Because the program is confined to approximately eight to ten hours of 
instruction per language per year, activities may be limited to one or two per grade level. Therefore, 
not all the activities listed below are meant to be an active part of the program. They are provided 
instead as reference points for use in an expanding program or as possible enrichment activities to be 
used as time allows. An outline of possible cultural activities for Grades 2, 3, 4, 5 follows: 
 
I. Holidays 

A. Dia de los Muertos 
B. Navidad 
C. Cinco de Mayo 
D. Dia de los Reyes Magos 
E. Dia de la Raza 
 

 
II. Arts and Crafts Projects 

A. Pi–atas 
B. Maracas 
C. Ojos de Dios 
D. Worry Dolls 
 

III.  Foods 
A. Tortillas 
B. Arroz Dulce 
C. Platanos 
 

IV. Music 
A. La Cucaracha 
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B. Cielito Lindo 
 

V. Geography 
 

 
 
 
 
 
 
 
 
______________________________________________________________________ 
Reading/Writing Skills 
 
Most children who can already read in their own language should be able to adapt to reading in a 
second or third language, provided that they can speak a little in the target language and know 
something about its sound system. Children who can already read, know about the purpose and 
mechanics of reading and should only have to figure out how to decode the written second language. In 
this language program, in which the skills of listening and speaking will form the basis of the lessons, 
students will begin by decoding language they can already speak, much as they did in learning their 
own language. In that way, decoding should be much easier, and they will be able to pronounce the 
words correctly. This process should be similar to the fun of deciphering a secret code, something that 
many children already find interesting. Songs, rhymes, rebus puzzles, and games can help children 
make the transition from spoken language to its written form. 
 
Rather than teach rules of grammar at this age level, the program will rely on providing children with 
sufficient opportunities to build up their own awareness of language patterns. By creating an 
environment with a low anxiety level, students will be encouraged to take risks, and will be provided 
with many aids to support them. Signs on the wall, real objects, and pictures will be used in lessons to 
allow the students to actively construct of the meaning of the target language. Initially, studentsÕ 
sentences, much like those of very young children, may not be grammatically perfect; but with many 
listening, speaking, and reading experiences, along with opportunities to write and guidance from the 
teacher, their sentence construction will eventually improve. This preparatory period is necessary in 
order for children to feel comfortable using multiple languages.  
 
The following is an indication of the way in which reading and writing skills will be infused into the 
program. Again, activities will be repeated, recombined, and expanded at each grade level: 
 
Grade 2 

¥ The alphabet 
¥ Copying and labeling 

 
Grade 3 

¥ Dictations 
¥ Short, guided reading selections based on previously spoken language 



 Page 10 

¥ Collaborative short writing assignments (i.e. postcards, captioning photos, etc.) 
 
Grade 4 

¥ Word puzzles 
¥ More complex, idiomatic reading selections 
¥ Individual and collaborative creative writing assignments (menus, poems, etc.) 

 
Grade 5 

¥ Internet and media center research projects 
¥ Pen Pals 

_______________________________________________________ 
Grade 5: Introducing French 
 
 
By the time students enter Grade 5, they will have completed three years of world language study 
using Spanish as the target language. At the middle school level, they will have a choice of continuing 
their study of that language or switching to the study of French. In order for them to make an informed 
choice, while maintaining a degree of second language fluency, two marking periods of the studentsÕ 
fifth grade year will be spent studying Spanish while two will initiate students into the study of French 
language and culture. 
 
ÒIt is now accepted that learning a third language is much easier than learning a second, provided that 
the learning methods and opportunities are similarÓ (Dunn). To the advantage of these students, 
language-learning habits will have been developed and tested in the previous three years. For this 
reason, they will be able to approach learning a third language with confidence and interest. Their 
experiences with two languages (English and Spanish) will have given them insights into how 
language works and they should be able to achieve appropriate accents, given that they will have two 
repertoires of sounds from which to draw. It is also a plus that this third language is part of the same 
linguistic family as their second (French and Spanish are both Romance languages, sharing Latin 
origins) allowing students to transfer and use concepts, vocabulary, and structures common to both.  
 
However, this transitional year is a FLEX (Foreign Language Exploratory) program whose goals are 
somewhat different from those of previous three years. This is a self-contained short-term program that 
will offer students a language learning experience, without the expectation of fluency. Students will be 
exposed to enough French so that they will not be total beginners the next time they take a class in that 
language. The goal in Spanish will be to maintain the level of fluency already achieved, without 
expecting significant additional advancement. 
 
As in our other world language classes, the emphasis in this one will be on the development of 
listening and speaking skills and limited cultural experiences; some reading and writing activities will 
be included on a minimal level. Ideally, students will be able to explore the relationship of other 
languages to English and will discover which world language interests them enough to inspire future 
formal language study at the middle school level.  
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______________________________________________________________ 
French: Course of Study 
 
Oral/Aural Goals 
 
At this level, similar to their initiation into language learning in Grade 2, students will work toward 
developing the skills necessary to: 
 

¥ Greet others and respond to greetings. 
¥ Make simple declarative sentences. 
¥ Ask and respond to yes/no questions. 
¥ Respond to simple commands.  

 
During this introduction to French, topics will include: 
 

1. French names given to all children 
2. Greetings and farewells 
3. Numbers 1 Ð 10 
4. Likes and dislikes 
5. Common objects 
6. Simple present tense verbs 
 
 

Cultural A wareness 
 

Please refer back to the previous section on cultural awareness for a general discussion of its 
importance and the programÕs goals in focusing on this aspect of language learning. In the 20 hours 
available for the study of French, not all activities listed below will be utilized; possibly there will only 
be time to introduce on or two. At the same time, this listing is not meant to be the definitive 
compilation of acceptable activities. These items are intended as suggestions; other ideas may occur to 
teachers as they implement the program. 

 
I. Holidays 

A. Le Premier Avril 
B. No‘l  
C. Jour des Trois Rois 
D. Jour de lÕindependence Francaise 
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E. Mardi Gras 
 

II. Arts and Crafts Projects 
A. Mardi Gras Masks 
B. Poissons dÕAvril 
C. Silhouttes 
D. Papier m‰chŽ 
 

 
__________________________________________________________________________________ 
French: Course of Study (Continued) 

 
 

III.  Foods 
A. French Bread 
B. CrŽpes 
C. Quiche 

 
IV. Songs 

A. FrŽre Jacques 
B. Alouette 
 

V. Geography 
 
 
Reading/Writing Goals 
 
Although reading and writing skills will not be emphasized during this introductory program, they are 
important linguistic ingredients that give students a complete ÒtasteÓ of the French language. As in our 
beginning Spanish classes, these elements will be infused into the program in a manner that reflects the 
tentative nature of studentsÕ oral/aural skills in a new language. These activities may include: 
 

¥ Copying and labeling 
 

¥ Dictations 
 

¥ Short guided reading selections based on previously material 
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______________________________________________________________________ 
The Home/School Connection 
 
Parents and the childÕs homeroom teacher will be important resources in this program. Their 
involvement can provide the continuity and reinforcement needed between formal classroom lessons. 
Even parents and teachers who donÕt feel confident about their ability in a world language can help and 
support students, giving them the confidence to start, go further, and find out more for themselves. 
Because of the in-school time limitations of the elementary world language program, the involvement 
of parents and homeroom teachers will be particularly important to its success. By suggesting ways in 
which they can supplement the world language program at home and in the classroom outside of the 
regularly scheduled times for world language instruction, we hope to promote the program and as well 
as to continue the learning process outside the confines of a 25 to 30-minute, twice-a-week classroom 
period. 
 
Ideally, parents and/or homeroom teachers would be asked to make a commitment during the school 
year to include one or more suggested activities. Such activities might consist of: 
 
ÒSPANISHÓ OR ÒFRENCH TIMEÓ 
 
A regularly scheduled block of time used to reinforce that weekÕs lesson or review a previous one. This 
practice could include listening to a cassette together, sharing a rhyme or a song, or reading a book 
together. The unifying factor would be its time framework: 
 

¥ 10 minutes each time 
¥ once a week 
¥ a consistent time and place known in advance by the child 

 
ÒTHE LANGUAGE CORNERÓ 
 
This could be a continuous family or classroom enterprise in which parents and/or teachers and their 
children set aside a table, a bookcase, a bulletin board, or a corner of a room as a mini-resource center 
focusing on the language being studied. This center would be accessible to all family/class members 
and would serve to keep interest in the language alive. It would also save time often spent looking for 
things. Some exhibits could be changed weekly to re-stimulate interest. Found objects, labels, articles, 
magazine pictures, library books, computer printouts could all be part of such a center.  As part of this 
activity, much like an old-fashioned show-and-tell, children should be encouraged to share their 
language experiences with family/class members as a way of building confidence and fluency. 
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__________________________________________________________________________________ 
Home/School Connection (Continued) 
 
 
ÒCULTURE NIGHT Ó 
 
This could be a periodic activity in which parents and children: 
 

¥ Prepare a native dish to the culture being studied. 
¥ Watch a video together after which differences and similarities could be noted and discussed. 

Such videos could be travelogues, American movies dubbed in another language, movies 
originally produced in the target language. 

 
ÒSURFS UP!Ó 
 
Students whose homes or classrooms are equipped with Internet access can surf the World Wide Web 
with their parent and/or teachers looking for sights offering virtual cultural/linguistic experiences. The 
emphasis of this activity would be shared parent/teacher-child experience using the web. Children 
would not be encouraged to search for materials on their own. Some sample URLs offering virtual 
global experiences are listed below. Others could be provided by the world language teacher on a 
semi-regular basis. 
 

¥ Centre Georges Pompidou:  http://www.cnac-gp.fr/sommaire.html 
 

¥ Arte Argentino:    http://artea.com.ar/artistas.htm 
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______________________________________________________________________ 
Assessing Student Progress 
 
In a course based on communication, evaluation becomes part of the communication process as well as 
an integral part of the learning process. With meaningful assessment and relevant feedback, students 
will be encouraged toward higher levels of proficiency through clarification, self-correction, and the 
continuous refinement of their skills. 
 
At the elementary level, the world language program is limited to 40 hours of instruction per year in 
grades 2, 3, and 4 and to 20 hours of instruction per year in each of two languages in grade 5. 
Inasmuch as the focus of the program will be aural/oral communication skills, appraisal of student 
performance will veer away from traditional written standardized or teacher-made tests and quizzes. 
Instead, the instruments used for student assessment will be both informal and holistic. In order to 
encourage students to practice and use their new languages without apprehension or reserve, multiple 
rubrics offering narrative feedback to students and their parents will be used to evaluate studentsÕ 
progress as well the impact of instructional strategies. It is felt that most reliable estimate of studentsÕ 
abilities will come from work done over an extended period of time under the close guidance and 
encouragement of the teacher. Assessments will be made as the teacher observes students engaging in 
a variety of tasks or activities. By using checklists, rating scales, rubrics etc. to record judgments about 
a studentÕs performance in reaching a particular goal, assessment will be ongoing with a high degree of 
constructive feedback for the student.  
 
Instead of issuing each student a report card grade, a quarterly account, also narrative in nature, will be 
sent home to parents coinciding with the issuing of report cards. The purpose of such a report would be 
to inform parents of the skills and topics presented over the course of each marking period and to 
apprise them of their childÕs strengths and weakness as they head toward mastery. It is hoped that such 
a method of assessment will result in students eager to interact in a new language and motivated 
toward self-expression and discovery. 
 
The following pages provide several possible approaches to this type of assessment: 
 
 
Simple Holistic Rating Scale 
 

+ Performance exceeded expectations. 
"  Performance met expectations. 
- Performance did not meet expectations. 
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_____________________________________________________________________ 
Assessing Student Progress (Continued) 
 
Descriptive Holistic Rating Scale 
 
Student exceeded 
expectations. 

No errors in expression of likes/dislikes and/or asking/answering 
questions; near native pronunciation; use of structures and 
vocabulary beyond expected proficiency; near-native use of 
appropriate cultural practices; was able to follow commands and 
instructions; went beyond expectations. 

Student made an excellent 
effort. 

Almost all expressions of likes/dislikes and/or asking/answering 
questions correct; easily understood with infrequent errors in 
pronunciation, structure, and vocabulary usage; almost all cultural 
practices demonstrated and appropriate; was able to follow 
directions and commands completely. 

Student produced good 
work. 

Some errors made in expressing likes/dislikes and/or 
asking/answering questions; comprehensible with noticeable errors 
in pronunciation, structures and/or vocabulary usage; some cultural 
practices demonstrated and appropriate; was able to follow 
directions and commands for the most part.  

Student has not yet 
achieved mastery. 

Few or no expressions of likes/dislikes and/or a lack of ability in 
asking/answering questions; nearly or completely incomprehensible; 
cultural practices were inappropriate or not demonstrated at all; 
exhibited little evidence of following directions or commands. 
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______________________________________________________________________ 
Assessing Student Progress (Continued) 
 
 
 
Analytic Rating Scale 
 Exceeded 

expectations 
Excellent effort Good work Has not yet achieved 

mastery 
Expressed 
likes/dislikes 

No errors. Almost all correctly 
expressed. 

Some errors with 
the majority 
correctly stated. 

Few or none correctly 
stated.  

Was 
comprehensible 
(demonstrated 
pronunciation, 
structures, 
vocabulary usage) 

Near native 
pronunciation; 
use of structure 
beyond 
expected 
proficiency. 

Easily understood 
with infrequent 
errors. 

Comprehensible 
with noticeable 
errors in 
pronunciation, 
structures, and/or 
vocabulary 
usage. 

Nearly or completely 
incomprehensible. 

Exhibited 
appropriate cultural 
practices 

Near native use 
of practices. 

Almost all practices 
demonstrated and 
appropriate. 

Some practices 
demonstrated and 
appropriate. 

Inappropriate practices 
or none demonstrated. 

Followed 
instructions and 
commands 

Went beyond 
expectations. 

Followed directions 
completely. 

Followed 
instructions for 
the most part. 

Little evidence of 
following instruction. 

 
 
 
 
The teacher is also free to develop other rubrics in which specific elements of a given activity are 
isolated and a value assigned. These elements may include number of remarks made, variety of 
sentence types used, utilization of a particular form or vocabulary subset, or the inclusion of specific 
pieces of information. From such a checklist, the teacher can then develop an evaluation of a studentÕs 
performance based on his/her level of accomplishment in each category and its assigned value.  
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Resources 
 
 

!  Libro Dos, Maurice Hazan, Symtalk Language Systemsª, 1998. 
 

!  Libro Tres, Ibid. 
 

!  Libro Cuatro, Ibid. 
 

!  Libro Cinco, Ibid. 
 

!  Magnetized Flash Card Set, Ibid. 
 

!  Junior Bingo Boards, Ibid. 
 

!  Dime quiŽn es (game), Ibid. 
 

!  Resto Presto (game), Ibid. 

!  Los Perdidos (game), Ibid. 

 

!  Hola Amigos, volumes I, II, III, Global Video, Inc. 

 
!  Livre Trois , Maurice Hazan, Symtalk Language Systemsª, 1998. 

!  Junior Bingo Boards, Ibid. 

!  Dis moi (game), Ibid. 

!  Resto Presto (game), Ibid. 

!  Allos en Ville (game), Ibid. 

 

!  Bonjour les Amis, volumes I, II, III, Global Video, Inc. 
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______________________________________________________________________
Recommendations 
 
 
This program continues to be a work in progress. While these revisions address many of the 
recommendations made in the initial document, some issues remain. With the publication of the 
finalized version of the New Jersey World Languages Curriculum Framework, several present and 
future needs come to light. Please consider the following: 
 
 

!  The need for (a) full-time world language instructor(s) to help implement the curriculum. As 
more students and grade levels enter the program, aligning the districtÕs world language 
proficiency goals with state standards will become a full-time undertaking. Thematic, 
multistage, interdisciplinary projects such as the ones suggested in the NJ Frameworks 
document require continuous interaction with other subject area teachers and common planning 
time. This will be difficult to accomplish for a teacher with a part-time schedule spanning two 
schools. 

 
!  A further increase in the amount of time per week allotted to the teaching of world language at 

each grade level. Increasing the districtÕs investment of time to twice per week, with a weekly 
total of 50-60 minutes, has strengthened our program. This, plus the programÕs focus on a 
single world language in the initial stages of the program will undoubtedly allow students to 
achieve greater mastery. However, this time allotment still falls significantly short of the 3 
times per week, 75-minute minimum, recommended by most experts, including the New Jersey 
Department of Education.  
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__________________________________________________________________________________

Appendix A 
 

New Jersey Core Curriculum Content Standards 
 

World Language Standards and Progress Indicators 
 

Standard 7.1 
 

All students will be able to communicate at a basic literacy level in at least one language other than 
English. 
 
Descriptive Statement: Meaningful communication is the exchange of thoughts, messages or 
information through speech, gestures, behavior, or a combination of these. It is through communication 
that we express ourselves and transmit or receive information. For these exchanges to be meaningful, 
students need to communicate about, understand, and interpret written or spoken language on a variety 
of topics in the language studied. The key to successful communication is knowing how, when, and 
why to say what to whom. This standard thus focuses on interpersonal communication. 
 
Cumulative Progress Indicators 
 
By the end of Grade 4, students: 
 
1 Respond to and initiate simple statements and commands such as greetings, introductions and 

leave-taking. 
2 Express attitudes, reactions and courtesy using short phrases and simple sentences. 
3 Express likes, dislikes and preferences. 
4 Describe people, places, things and events using short phrases and simple sentences. 
5 Provide and obtain information on familiar topics. 
6 Express basic personal needs. 
7 Identify some common and distinct features, such as parts of speech and vocabulary, among 

languages. 
8 Create and respond to simple phrases, questions, and sentences. 
9 Describe people, places, things and events with some details. 
10 Generate and respond to short messages such as invitations, directions, announcements, and 

appointments. 
11 Interact with appropriate responses in limited social settings and basic situations. 
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12 Express details of their everyday lives and past experiences. 
13 Engage in original and spontaneous conversation in the language studied. 
14 Organize thoughts into coherent oral speech. 
15 Explore employment opportunities where languages are advantageous. 
16 Identify common and distinct features, such as prepositional phrases and clauses, among 

languages. 
 

______________________________________________________________ 
Appendix B 
 

 
New Jersey Core Curriculum Content Standards 

 
World Language Standards and Progress Indicators 

 
Standard 7.2 

 
All students will be able demonstrate an understanding of the interrelationship between language 
and culture for at least on world language in addition to English.  
 
Descriptive Statement: The acquisition of another language focuses attention on how language and 
culture interacts. This interaction helps students reflect on cultural patterns and thus gain insight into 
their own language and culture. Explorations of a new culture helps students to frame issues about 
their own world view while investigating another. Comparing and contrasting languages and cultures 
promotes cross-cultural discourse and understanding, which are at the heart of art and the humanities.  
 
Cumulative Progress Indicators 
 
By the end of Grade 4, students: 
 
1 Demonstrate an awareness of culture. 
2 Demonstrate knowledge of the cultures of speakers of the language studied. 
3 Recognize interrelationships between the language and the culture of a given group of people. 
4 Recognize and explore the process of stereotyping. 
5 Compare the customs of their own culture and the studied culture. 
6 Understand the role of stereotyping in forming and sustaining prejudice. 
7 Demonstrate an awareness of contributions make in many fields by men and women of diverse 

cultures. 
8 Examine interrelationships between the language and the culture of a given group of people as 

evidenced in literary works.  
 


